The Law & You

The Law & You

The Law & You is divided into six chapters.  Each chapter includes the teacher’s notes, activity handouts, a community resource lesson, and a family involvement activity.
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Introduction

Teacher’s Notes

Purpose: To provide students with an introduction to the role of laws in their lives.

Materials Needed: Chalkboard and The Law & You activity handouts 1, 2, and 3.

Teaching the Unit: Ask students to think about what they did for the first hour this morning after waking up.  Then ask them if their lives were affected by any laws during that one-hour period.  Chances are, they won’t see much of a relationship.

Explain to students that there are laws for almost everything we do, every hour of every day.  Distribute L&Y Activity Handout 1, “Mabel’s Day,” and ask students to put themselves in Mabel’s shoes and walk along with her through her morning.

Ask students to brainstorm some of the laws that might be involved.  For example:

6:00 A.M. The alarm goes off - laws regulating time

6:05 A.M. Out of bed and into the shower - laws regulating plumbing, sanitation, water

6:30 A.M. Wake up the kids for school - laws regulating school attendance

7:00 A.M. A quick breakfast - laws regulating food packaging and labeling

7:15 A.M. Mail the rent check - laws regulating the postal service, housing, and banking

7:30 A.M. Catch the bus for work - transportation laws

8:00 A.M. Start the work day - employment laws

Distribute L&Y Activity Handout 2, “The Law & You.” Ask students to read along with you while you read the material aloud.  Ask students to brainstorm some other specific ways that knowing about the law might benefit them.  Responses might include:

· purchasing household items;

· understanding rights of employees;

· getting legal assistance.

Explain to students that the remaining units in the curriculum will deal with more specific information about rights, responsibilities, and consequences in the following areas: being a wise consumer; being a worker; being accused of a crime; being a victim of crime; and being a responsible citizen.

The pace at which the materials are covered will depend on the ability levels of the students.  Each of the activity handouts can be completed in anywhere from 10 minutes to 30 minutes or more.

Community Resource Lessons

Depending on time and the availability of community resources in your area, this unit should include at least one lesson presented by a community resource person.  A sample lesson plan is included; however, other government or law-related topics would also be appropriate.  The specific topic should be determined in collaboration with the community resource person you select to visit the class.  Possible resource persons for this unit are:

· Lawyer

· Law-enforcement officer

· State or local legislator

· President or member of the city council or board of aldermen

· A judge

· A representative of a federal, state, or local government agency.

Family Involvement Activities

Two family involvement activities for parents/guardians and their preschool children are included.  These activities can be completed during class time or at home.

Employment Law

Teacher’s Notes

Purpose: To provide students with an overview of their rights and responsibilities with respect to employment, including hiring, on-the-job conditions, and losing a job.

Materials Needed: Chalkboard or chart paper and EL (Employment Law) activity handouts 1, 2, 3, 4, 5, 6, 7, and 8.

Teaching the Unit: Print the word DISCRIMINATION on the chalkboard or on chart paper.  Tell students what the word is, and ask them what they think it means.  Most students will say that it means being “unfair.”  Ask them for some concrete examples of discrimination.  After discussing a few of these examples from their own experiences, ask students if they think all discrimination is unfair.  Many will say it is.  Offer the example of the law against selling alcohol to minors.  Ask students if this kind of discrimination is fair.  Explain that this is a form of discrimination, but there may be some good reasons for it.

Distribute EL Activity Handout 1, “Discrimination Is...”  Have students read and discuss each of the statements about discrimination.

“Discrimination is being treated differently.”  Emphasize the word “differently.”  Differently doesn’t mean the same thing as unfairly, although some discrimination is also unfair.  Have students read each of the examples and discuss whether or not they think it is unfair.

“Discrimination is sometimes reasonable.”  Explain that being reasonable means having good reasons for it.  Have students read the two examples and discuss the reasons for each law.

“Discrimination is sometimes illegal.”  Explain that there are many laws that protect our rights to equal treatment.  Have students read and discuss the two examples of discrimination in employment, then have them brainstorm other examples of this kind of discrimination.

Distribute EL Activity Handout 2, “What Are Your Rights?”  Ask for two volunteers to act out the parts in the role play.  Role Play #1 involves a young mother who is interviewing for a job as a cashier at a fast-food restaurant.  In this situation, the employer refuses to hire the young mother because she has small children at home and may take too much time off from work because of them.  After the first two volunteers have completed the role play, ask all of the students to discuss whether or not they think this is fair and why or why not.  Unless the point of legality comes up, you can limit the discussion to what the students think is fair rather than what is legal.  EL Activity Handout 9 deals with issues of legality in the hiring process.

Use the same strategy described in above for EL Activity Handouts 3, 4, 5, and 6.  Each role play deals with a different aspect of discrimination in the hiring process:

2.- discrimination because of family circumstances

3.- sex discrimination

4.- age discrimination

5. - race discrimination

6. - discrimination because of disabilities

Distribute EL Activity Handout 7, “Questions An Employer Shouldn’t Ask in a Job Interview.”  Explain to students that many of the questions asked by employers in the role play situations are inappropriate because they may lead to illegal discrimination.  Guide students through the nine types of questions listed on EL Activity Handout 7.  For each category of question, have students discuss how they think these questions might lead to illegal discrimination.

Questions about age

All questions designed to get at a person’s age are inappropriate because it is illegal to deny a person a job because of his or her age (unless he or she is under the legal age limit for the job).

Questions about marital status or family circumstances

Any question having to do with family circumstances is inappropriate.  These questions are most often asked of female job applicants, and it is illegal to treat women differently than men in the hiring process.  There are also laws to protect the rights of pregnant workers, making it illegal to treat them any differently than other workers.

Questions about national origin

Any question having to do with where you or your family were born or what language you speak at home shouldn’t be asked in a job interview because it is illegal to discriminate against any person in the hiring process because of his or her national origin.

Questions about race, color, and physical characteristics

It is illegal for employers to discriminate against a person because of race or color.  Most employers won’t ask these questions in a personal interview; however, they are sometimes asked on job application forms.  These questions are inappropriate in an interview or application situation, and they need not be answered.

Questions about religion

Any questions designed to get at a person’s religious background and practices are inappropriate and may lead to illegal discrimination.

Questions about sex or sexual preference

These questions, in an interview situation or on an application form, are inappropriate and may lead to illegal discrimination.

Questions about disabilities

Some questions about disabilities may be inappropriate but others can be asked, particularly if a disability will affect a person’s ability to carry out the duties and responsibilities of a particular job.

Questions about arrest records

Questions about an applicant’s arrest record and whether or not he or she has been charged with a crime are inappropriate because arrests and charges don’t necessarily mean that a person is guilty of committing a crime.  You can, however, be asked if you have ever been convicted of a crime.

Distribute EL Activity Handout 8, “Losing A Job,” and explain to students that while they can’t be fired because of their age, sex, marital status, family circumstances, race, national origin, physical characteristics, religion, disabilities, or arrest record, there are many reasons why they can lose their jobs.  Lead students through each of the possible reasons for losing a job listed on EL Activity Handout 8, and have them discuss why each might be a good reason.

Explain to students that there are some things they can do if they lose a job or if they feel that their employment rights have been violated.  Tell them that a community resource person will be visiting the class to discuss some of these options.

The pace at which the materials are covered will depend on the ability levels of the students.  Each of the activity handouts can be completed in anywhere from 10 minutes to 30 minutes or more.

Community Resource Lessons

Depending on time and the availability of community resources in your area, this unit should include at least one lesson presented by a community resource person.  A sample lesson plan is included; however, other employment-related or law-related topics would also be appropriate.  The specific topic should be determined in collaboration with the community resource person you select to visit the class.  Possible resource persons for this unit are:

· A lawyer from the American Civil Liberties Union

· A local representative of the Equal Employment Opportunity Commission

· A representative from the local employment office

· A union representative

Family Involvement Activities

Suggestions for family involvement activities for parents/guardians and their preschool children are included.  These activities can be completed during class time or at home.


Consumer Law

Teacher’s Notes

Purpose: To provide students with an overview of their rights and responsibilities as consumers and some of the consequences of poor consumer practices.

Materials Needed: Chalkboard and CL (Consumer Law) activity handouts 1, 2, 3, 4, and 5.

Teaching the Unit: Distribute CL Activity Handout 1, “Being A Consumer Is…”  Ask students to look at each picture and describe what is happening.

(1) A woman buying groceries.

(2) A woman buying shoes for her baby.

(3) A man and woman shopping for a refrigerator.

(4) A woman paying a plumber.

(5) A man paying a cab driver.

(6) A family eating in a fast food restaurant.

Ask students what all the illustrations have in common.  After they offer their responses, explain that the individuals in the illustrations are all consumers--they are buying goods or services from another person.  Ask them to brainstorm other examples of consumerism from their own lives, and write their examples on the chalk board.

Describe each of the following situations, and ask students to discuss what could happen in each case.

Some but not all of the ingredients in Brand X cookies are listed on the package.  Sugar and peanuts have been left off the list.  [This could be dangerous for a diabetic or anyone on a sugar-free diet; people who are allergic to peanuts could also make the mistake of buying the cookies.]

A two-foot cord is attached to a toy car.  [A young child could accidentally get the cord wrapped around his or her neck.]

Explain to students that they have certain rights as consumers and that there are laws to protect these rights.  Distribute CL Activity Handout 2, “Laws Protect Your Rights As A Consumer.”  Explain that there are laws that protect consumers against:

· unfair or misleading sales practices;

· harmful or unsafe products; and

· mislabeling.

Using CL Activity Handout 2 as a guide, have students identify, analyze, and discuss examples of unfair or misleading sales practices, harmful products, and mislabeling.

(1) Unfair or misleading sales practices.

“Absolutely free”--Sometimes ads deliberately mislead consumers; for example, a product might be advertised as free when in fact the customer is required to buy something else in order to receive the “free” item.  This is not legal.

“One day only--75% off--was $200, marked down to $50”--This advertisement is illegal if the item never cost $200 and can be bought for $50 even when it’s not on sale.

Have students brainstorm and discuss other examples of unfair or misleading sales practices, such as hidden charges, bait and switch, phony contests.

(2) Harmful or unsafe products.

A teddy bear with button eyes; a toy truck with sharp edges--Products of these kinds could be harmful to small children.  They must comply with legal safety standards and must be labeled accordingly if they are dangerous.  Products that do not meet safety standards can be taken off the market by the government.

Have students brainstorm and discuss other examples of consumer product safety issues, such as asbestos, lead paint, and electrical products.

(3) Mislabeling.

Consumer law requires that the ingredients of most foods and drugs be listed on their containers.  Many products must include specific warnings to consumers such as the following:

· “Keep out of reach of small children.”

· “Don’t operate in or near water.”

· “Danger: Don’t drive while taking this medication.”

Have students brainstorm and discuss other examples of product labeling.

Distribute CL Activity Handout 3, “Role Play.”  Select two volunteers to act out the role play.  Then ask students to discuss their answers to the following questions:

Is this agreement between persons A and B legally binding?

If person B doesn’t pay the other $25, does person A have any legal rights in the matter?

Does it matter that persons A and B didn’t sign a written contract?

Explain to students that a contract is “an agreement between two or more persons to exchange something of value.” (Street Law, West Publishing Company, p. 251.)  A contract can be oral or written, but it must have four elements:

1. An offer

2. An acceptance

3. An agreement of the terms

4. An exchange of consideration--exchanging one thing of value for another.

Have students review CL Activity Handout 3 to see if all four elements are present in the agreement, thereby making it a legal contract.  Have students brainstorm other examples of oral contracts.

Distribute CL Activity Handout 4, “Warranties.”  Explain to students that a warranty is a promise by a manufacturer or seller to replace or repair a product within a certain time period.  Sometimes warranties are part of a contract.  Have students read and discuss the warranty statements on CL Activity Handout 4 and have them identify differences and commonalties.  Explain to students that not all warranties are the same and it is very important to read the warranty statement before buying a product.

Distribute CL Activity Handout 5, “Things To Know About Buying On Credit” (2 pages).  Explain to students that buying on credit means buying now and promising to pay later.  CL Activity Handout 5 illustrates a few things that students need to know about buying on credit.  Have them read and discuss each item.

“In the long run, it will usually cost you more to buy something on credit”

Explain that credit usually involves interest rates and late payment penalty charges.  Other credit-related charges can include service charges and insurance.

“In order to get credit, the store or company will want to be sure you will repay the money”

Ask students to brainstorm ways in which they might be able to convince a potential creditor that they will repay the money (statement of monthly income, reference from an employer, federal tax form, bank statement, credit references).  Explain that applications for credit usually ask for this kind of information.

“You cannot be denied credit because of your sex, marital status, race, color, religion, national origin, old age, or source of income”

Explain that the “Equal Credit Opportunity Act” protects consumers against discrimination.

“If you are denied credit, they must tell you why”

Tell students if they discover that the information in their credit file is wrong, they can ask the credit bureau to correct the information, or at least, insert the consumer’s version into the file.

“Your credit rating will follow you for seven years”

Ask students to discuss why they think maintaining a good credit rating is important.  Explain that credit bureaus can report information about your credit history for seven years and sometimes even longer.

The pace at which the materials are covered will depend on the ability levels of the students.  Each of the activity handouts can be completed in anywhere from 10 minutes to 30 minutes or more.

Community Resource Lesson

Depending on time and the availability of community resources in your area, Unit 2 should include at least one lesson presented by a community resource person.  A sample lesson plan is included; however, other government or law-related topics would also be appropriate.  The specific topic should be determined in collaboration with the community resource person you select to visit the class.  Possible resource persons for this unit are:

· Representatives of a consumer protection agency

· Representative of the Better Business Bureau

· Lawyer

· State or local legislator

· A representative of a federal, state, or local government agency

Family Involvement Activities

Suggestions for family involvement activities for parents/guardians and their preschool children are included.  These activities can be completed during class time or at home.


Crime, Criminal Law, and Crime Prevention

Teacher’s Notes

Purpose: To provide students with an overview of their rights and responsibilities with respect to crime in our society and the importance of crime prevention.

Materials Needed: Chalkboard or chart paper and CCL (Crime and Criminal Law) activity handouts 1, 2, 3, 4, 5, 6, 7, and 8; Text of Amendments 5, 6, and 8 of the U.S. Constitution.

Teaching the Unit: Distribute CCL Activity Handout 1, “Some Facts About Crime.”  Ask students to examine and discuss each point.

A crime is an act that breaks a law.

Ask students to discuss whether or not they think lying is a crime.  Some will probably say “yes,” some “no.”  Explain that lying isn’t necessarily a crime.  For example, lying about how many candy bars you ate yesterday, or who you voted for, is not a crime.  Even lying to your friend about how much money you made last week on your part-time job isn’t a crime.  However, lying to the government about how much money you made is a crime. Why?

Explain that a crime is, by definition, any act that breaks a law.  Some instances of lying may be morally wrong, but unless they breaks laws, they aren't crimes.

Ask students to identify a number of crimes and discuss why laws to prevent these crimes are important.

People don’t agree on what causes crime.  Have students brainstorm and discuss some of the possible causes of crime, for example:

· poverty

· unemployment

· alcohol and drug abuse

· breakdown of the family

· television

· lack of education

· poor police protection

· peer pressure

Some people are more likely to be victims of crime than others.  Explain that while crime can be found across all groups in society, some people are more likely to be victims than others.  Ask students who they think are more likely to be victims of crime and why.  List their responses on a chalkboard or chart paper.  Explain that the following groups are more likely to be victims of crime:

· Teenagers are more likely than any other age group to be victims

· Males are twice as likely as females to be victims

· People who are poor are more likely to be victims

· Members of minority groups are more likely to be victims

There are laws to protect your rights if you are arrested and charged with a crime.  Ask students if they can think of some of these laws.  Explain that they will be discussing some of them later on in the lesson.

Criminals, victims, and society all pay a heavy price for crime.

Ask students to brainstorm and discuss examples of how criminals, victims, and society pay for crime, for example:

· Criminals pay through arrest, incarceration, fines, loss of employment, separation from family.

· Victims pay through the loss of life, loss of physical and/or mental well being, loss of money and property.

· Society pays through the increasing costs of law enforcement workers and prisons, the loss of respect of individuals for one another and the law, and fear.

Citizens have a responsibility to help prevent crime.  Ask students to brainstorm and discuss some of the ways in which citizens can help prevent crime, for example:

· Reporting crime to the police

· Serving as witnesses

· Becoming actively involved in the community

Ask students how many of them have been victims of crime.  Ask for volunteers to share examples with the class and to discuss, in hindsight, what they would have done differently to avoid the situation or lessen the degree of loss and/or injury.

Distribute CCL Activity Handout 2, “Role Play,” and have students take turns acting out the situation.  At the end of each role play, ask the group to discuss whether or not the actions of the police were appropriate.

Explain that when individuals are arrested, they have certain rights that are protected by law.  For example, the Fifth Amendment to the U.S. Constitution protects individuals against self-incrimination.  This means that they cannot be forced to say anything that might incriminate them.  The Sixth Amendment gives a suspect the right to legal representation, even if he or she cannot afford to pay for a lawyer.  (You may want to share copies of the actual text of these amendments attached).

Distribute CCL Activity Handout 3, “Who Was Ernesto Miranda?”  Ask students to read along with you as you read the first two paragraphs of the handout.  Ask for volunteers to read each of the Miranda warnings aloud.  For each warning, have students discuss why the right is important and what might happen if it is violated.

Distribute CCL Activity Handout 4, “Rights of the Accused,” and explain that there are other ways in which the U.S. Constitution protects individuals who are accused of committing a crime.  Have students discuss each of the seven protections listed on the handout and why it is important.  (Again, you may want to share the actual text of Amendments 5, 6, and 8, and have students identify the specific language relevant to each protection.)

Explain to students that there are several ways in which they can become involved in a criminal case.  One way is to be the accused.  Another way is to be a witness to a crime.  Ask students to discuss why they think the role of witnesses is so important.

Distribute CCL Activity Handout 5, “If You Are a Witness.”  Ask students to read along with you while you read the top three paragraphs.  Then have them discuss the two illustrations and what might happen in each case.

Explain to students that another way they can become involved in a criminal case is by serving on a jury.  Ask if any of them have served on a jury, and if they have, to describe their experiences.  Explain that the Sixth Amendment provides everyone with the right to an “impartial” jury trial.  Ask students what they think it means to be impartial (not favoring one side more than another; fair).

Distribute CCL Activity Handout 6, “Selecting An Impartial Jury.”  Tell students that the hypothetical case involves a young, black, welfare mother who is charged with shoplifting.  For each of the jury types listed on the handout, ask students to discuss whether or not they think the jury would be impartial and why.  Most will agree that the jury made up of a random sample of members of the community is most likely to be impartial.  Explain that the jury system is set up in this way and that potential jurors are selected from a large pool of names taken from voter registration lists and lists of licensed drivers.

Tell students that not everyone can serve on a jury.  For example, people who can’t understand, read, or write English can’t serve on a jury.  Ask students to discuss why they think this is fair or unfair.  (Prospective jurors are not always screened regarding these abilities.)

Distribute CCL Activity Handout 7, “Not Everyone Can Be a Juror.”  Ask students to read along with you while you read through the list of exclusions.  Then, taking one exclusion at a time, have students discuss why it makes sense for these individuals to be excluded or excused from jury duty.

The pace at which the materials are covered will depend on the ability levels of the students.  Each of the activity sheets can be completed in anywhere from 10 minutes to 30 minutes or more.

Community Resource Lesson

Depending on time and the availability of community resources in your area, this unit should include at least one lesson presented by a community resource person.  A sample lesson plan is included; however, other crime-related or law-related topics would also be appropriate.  The specific topic should be determined in collaboration with the community resource person you select to visit the class.  Possible resource persons for this unit are:

· Representatives of the law enforcement community

· Lawyers

· State or local legislators

· Judges

Family Involvement Activities

Suggestions for family involvement activities for parents/guardians and their preschool children are included.  These activities can be completed during class time or at home.



The Government & You

Teacher’s Notes

Purpose: To provide students with an understanding of the levels and branches of government, how laws are made, and where in the government they can go for help.

Materials Needed: Chalk board or chart paper, and G&Y (Government and You) activity handouts 1, 2, 3, 4, and 5.

Teaching the Unit: Print the word GOVERNMENT on the chalk board or on chart paper.  Tell the students what the word is and ask them to tell you what they think it means.  Give them time to come up with their own answers, and write their answers on the chalk board.  After everyone has had a chance to volunteer an answer, explain that the government makes our laws, carries them out, and makes sure people obey them.  Now ask students where the government is located.  Some may say Washington, D.C., and some may say Jefferson City or St. Louis.  Some may already have an understanding of the different levels of government.

Distribute G&Y Activity Sheet 1, “Levels of Government.”  Write the names of the current president, governor, and mayor on the chalk board and ask students to write the appropriate name in each box.  Next ask them where the main offices of each government are located.  Write Washington, D.C., Jefferson City, and St. Louis on the chalk board.  Have students complete the blanks for location as well.  Explain that the federal and state governments also have offices at the local levels, for example, the Federal Bureau of Investigation (FBI) is a federal agency located in Washington, D.C., but it has an office in St. Louis and other cities, too.

Distribute G&Y Activity Handout 2, “Federal and State Governments.”  Explain that the federal (or national) government is responsible for the whole nation.  It is made up of the Congress, the President, many different federal departments and agencies, and the U.S. Supreme Court and other federal courts.  At the state level, government is made up of the state legislature, the Governor, state-level departments and agencies, and state-level courts.  Have students examine each collage on G&Y Activity Handout 2 and discuss some of the similarities and differences between federal and state government, based on these illustrations.  For each of the federal and state agencies listed, have students try to identify the agency’s major responsibility.

Distribute G&Y Activity Handout 3, “Local Government.”  Explain that there are several different forms of local government, and that in St. Louis, there is an elected mayor and an elected board of aldermen (or city council).  This is called a mayor-council form of government and is the most common type of city government in Missouri.  Have students analyze the chart on Activity Sheet 5.3 and answer the following questions:

· Who chooses the mayor?

· Who chooses the board of aldermen/city council?

· Who is responsible for supervising the city departments?

Distribute G&Y Activity Handout 4, “Responsibilities of Local Governments.”  Have students examine each illustration and identify and discuss examples of the services associated with each responsibility.

Distribute G&Y Activity Handout 5, “Levels of Government Quiz.”  Ask students to read the directions to themselves while you read them aloud.  Answer any questions students may have.  Read each item aloud and give students time to mark each space with an F for federal, an S for state, or an L for local.  When all students have completed the form, discuss their responses to each question.  After discussing each item, share the correct response.

1.F

2.F

3.S

4.F

5.L

6.L

7.L

8.F

9.L

10.L

11.L

12.F

13.S

14.S

15.S

Distribute G&Y Activity Handout 6, “Branches of Government.”  Explain that governments at all levels are divided into three different branches: legislative, executive, and judicial.  Each branch of government has powers that the other branches do not have.  This is called “separation of powers” and these powers are spelled out in the U.S. Constitution.  Have students examine each illustration and give some examples of the responsibilities of each branch.  For example:

Legislative Branch:

· Passing a law to require car seats for children under four years of age

· Passing a law to make the speed limit 55 miles per hour

Executive Branch

· Hiring police officers

· Arresting speeders

Judicial Branch

· Hearing court cases

· Declaring a law unconstitutional

Distribute G&Y Activity Handout 7, “Branches of Government Quiz.”  Ask students to read the directions to themselves while you read them aloud.  Answer any questions students may have.  Read each item aloud and give students time to mark each space with an L for legislative, and E for executive, or a J for judicial.  When all students have completed the form, discuss their responses to each question.  After discussing each item, share the correct response with them.

1.E

2.E

3.J

4.J

5.L

6.J

7.J

8.E

9.L

10.L

11.L

12.E

13.E

14.J

15.L

The pace at which the materials are covered will depend on the ability levels of the students.  Each of the activity sheets can be completed in anywhere from 10 minutes to 30 minutes or more.

Community Resource Lesson

Depending on time and the availability of community resources in your area, this unit should include at least one lesson presented by a community resource person.  A sample lesson plan is included; however, other government or law-related topics would also be appropriate.  The specific topic should be determined in collaboration with the community resource person you select to visit the class.  Possible resource persons for this unit are:

· State or local legislator

· President or member of the city council or board of aldermen

· The mayor or someone from the mayor’s office

· Someone from the governor’s office

· A judge

· A representative of a federal, state, or local government agency

Family Involvement Activities

Two family involvement activities for parents/guardians and their preschool children are included.  These activities can be completed during class time or at home. 

Voting

Teacher’s Notes

Purpose: To provide students with an overview of their rights and responsibilities with respect to registration and voting.

Materials Needed: Chalkboard or chart paper and V (Voting) activity handouts 1, 2, 3, 4, 5, and 6.

Teaching the Unit: Ask students to think about how they would feel about each of the following situations:

The government decides that every resident must pay a $100 fee to live in the city.

The government decides it is illegal for anyone to be on the streets after 10:00 p.m.

The government makes it illegal for children under four years of age to ride in an automobile.

Are these laws fair? Why or why not? What can you do about them?

Explain that the government only carries out laws that were made by people elected by the voters, so in effect, the voters ARE the government.  The most important way to influence the kinds of laws that are made is to vote for lawmakers who will make reasonable laws.

Distribute V Activity Handout 1, “Who Can Vote?”  Explain that voting is a citizen’s most powerful tool.  It is the most important way citizens can protect their rights and make sure the government provides for their needs.  Tell students that everyone hasn’t always had the right to vote in this country.  Have student read the text of the first item on the activity sheet to themselves while you read it aloud.  Explain that before 1870, only white males had the right to vote.  Continue reading through and discussing each of the other three illustrations.  Explain that African Americans were given the right to vote in 1870 by the Fifteenth Amendment of the U.S. Constitution.  Women didn’t win that right until 1920, with the passage of the Nineteenth Amendment.  Finally, until 1971, the legal voting age in some states was 21 and in others 18.  The Twenty-sixth Amendment, passed in 1971, made 18 the official voting age in all the states.

Distribute V Activity Handout 2, “Who Can’t Vote?”  Explain that some individuals still can’t vote, including the following:

· Individuals who are not citizens

· Citizens who are not registered to vote

· Citizens who are on probation or parole after being convicted of a felony

· Inmates of mental institutions

· Prisoners

· Persons who don’t live in the state where the election is being held

For each of these restrictions, ask students to discuss why they think these individuals are denied the right to vote and whether or not they think it’s fair.  Students may not understand what being registered means.  Explain that in order to vote, citizens must go to a public library or other voter registration site and complete a brief form.  Explain that the unit will include a lesson on how to register to vote.

Distribute V Activity Handout 3, “Why Vote?”  Explain that there are many good reasons for voting, including the four listed on Activity Handout 3.  Lead students through an analysis of each reason and a discussion of why each reason is important.

Ask students to brainstorm some reasons why people don’t vote.  Write some of their reasons on the chalk board or on chart paper.  Distribute V Activity Handout 4, “Bad Reasons For Not Voting.”  Have students compare these four reasons with their own list, then have them explain why each of the four reasons is unacceptable and what can be done about it.

Explain to students that sometimes they will be voting on “issues,” such as whether or not to increase taxes, and other time they will be voting for people to represent them in the government.  Tell them that a person who is running for office and is trying to get their vote is called a candidate.  V Activity Handouts 5 and 6 illustrate some Do’s and Don’ts when picking a candidate.  Distribute V Activity Handout 5 and have students discuss each “Don’t.”

Don’t make a decision based on just one source of information.

Campaign tactics often give voters an inaccurate or incomplete picture of a candidate and his or her views.  For example, campaign ads on television often exaggerate or distort the true facts.  It is important to gather as much information as possible, from many different sources, before deciding to vote for a particular candidate.

Don’t be influenced by “empty” campaign statements.

These statements are empty because they don’t really say anything about where the candidate stands on the issues.

Be suspicious of candidates who promise the world.

These statements are designed to appeal to voters who haven’t thought through the issues, and they in no way reflect what a candidate can actually accomplish if elected.

Distribute V Activity Handout 6, “When Picking a Candidate, Do…”  Have students read each pair of options and decide which one is most responsive to the voter’s question.

Select a candidate who is clear and specific about what he or she stands for.

The first response is clear and specific and leaves no doubt about where the candidate stands on the issue.  The second response is global and evasive.

Select a candidate who will understand your needs and concerns.

The candidate offering the first response will be more likely to understand the needs of people who live in the city.

Select a candidate who will represent your needs and concerns.

The candidate making the first response seems to be more concerned about education than the second candidate.

For each “Do,” ask students to discuss some of the possible consequences of not doing it.

Select a candidate who is clear and specific about what he or she stands for.

If you don’t do this, you may end up voting for a candidate whose views and priorities are very different from your own.

Select a candidate who will understand your needs and concerns.

If you don’t do this, your candidate may not support the issues that are important to you because he or she doesn’t understand who you are and what you need.

Select a candidate who will represent your needs and concerns.

While your candidate may agree with your concerns, he or she may devote more time to his or her own priorities, which may be different from yours.  For this reason, it is important to select a candidate who has publicly stated what he or she will work hardest to accomplish if elected.

The pace at which the materials are covered will depend on the ability levels of the students.  Each of the activity sheets can be completed in anywhere from 10 minutes to 30 minutes or more.

Community Resource Lesson

This unit should include at least lessons on voter registration and voting conducted by a community resource person.  A sample lesson plan is included.  Additional lessons on other voting-related or law-related topics would also be appropriate.  These specific topics should be determined in collaboration with the community resource persons you select to visit the class.  Possible resource persons for this unit are:

· Representative from the League of Women Voters

· Representative from the Board of Election Commissioners

· An elected official

· A Constitutional lawyer

Family Involvement Activities

Suggestions for family involvement activities for parents/guardians and their preschool children are included.  These activities can be completed during class time or at home.
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